Pupil premium strategy statement Dec 2022

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.

School overview

	Detail
	Data

	School name
	The Hayling College

	Number of pupils in school
	581

	Proportion (%) of pupil premium eligible pupils
	26.67%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021/2022
to 2024/2025

	Date this statement was published
	December 2022

	Date on which it will be reviewed
	July 2023

	Statement authorised by
	Martyn Reah, Headteacher

	Pupil premium lead
	Helen Cox, Assistant Head

	Governor / Trustee lead
	Fiona McKenzie governing board


Funding overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	£131,053

	Recovery premium funding allocation this academic year
	£36,708

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£167,761
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Part A: Pupil premium strategy plan

Statement of intent
The Hayling College is a school dedicated to the happiness and progress of it’s pupils. Our small size, island status, and caring ethos mean that we look at every pupil’s individual needs, not only those from a disadvantaged background. We take care to know our cohorts well from before they walk over our threshold due to close links with our two feeder schools. We aim for all pupils to get the best possible start to their future lives, both as caring, resilient citizens and as young people who have met or exceeded their potential academically. 

This pupil premium strategy demonstrates how we will support disadvantaged pupils to achieve that aim, from whatever their starting point. Some of our pupils have social workers, some are young carers, some may not fit into a specific category, but have additional, sometimes multiple, challenges. We will work hard to continue to provide personalized, bespoke, creative approaches to help such pupils if that is required. We believe all can thrive.

However, high-quality teaching is at the heart of our approach. We are committed to a two year focus on embedding formative assessment which has proven to have great impact on closing the disadvantage attainment gap whilst benefiting non-disadvantaged pupils too. We will engage with external support and continue to signpost staff to professional development opportunities, thereby providing all pupils with the best learning experience we can offer, whilst endeavoring to recognize if pastoral needs are also unmet.

Diagnostic assessment of academic data, both internal and external, analysis of literacy and numeracy skills will be used alongside attendance data to identify where intervention may be required. At the heart of our school’s approach is our knowledge of the pupils as individuals. We will not make assumptions of need based on categories, but will be mindful of common challenges and trends. To ensure that our work is  effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set alongside their non-disadvantaged peers
· act early to intervene once a need has been identified, be it academic or pastoral
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve













Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge

	1
	Maths Attainment
The Secondary Inspection Data Summary Report (ISDR) highlights concerns that the Maths attainment of disadvantaged pupils is generally lower than that of their peers and teacher diagnostic assessments suggest that many pupils particularly struggle with problem solving tasks.




	
	GCSE 2022 data shows the gaps in attainment that still need addressing
[image: ]

	2
	Reading comprehension
Assessments, observations and discussion with KS3 pupils indicate that some disadvantaged pupils have low levels of reading comprehension. This impacts their progress in all subjects.

31% of Pupil premium pupils in Year 8 have below age-related expectations in reading and spelling, 36% of Year 9 

	3
	Pupil use of feedback
Our assessments, observations and discussions with pupils and families suggest many disadvantaged pupils struggle to engage with feedback and that teachers need to focus on improving the effectiveness of formative feedback.

	4
	Lack of confidence in use of oracy
Our observations suggest many lower attaining disadvantaged pupils lack oracy skills. They are quiet during peer group work, rarely engage verbally in whole class discussions, and are not explicitly confident with Tier 2 and 3 vocabulary.

	5
	Concerns about poor mental health
Our assessments (including pupil survey), observations and discussions with pupils and families have identified social and emotional issues for many pupils, such as anxiety, depression (diagnosed by medical professionals) and low self-esteem. This is partly driven by challenges post-pandemic, inappropriate use of social media, parents/carers own poor mental or physical health. Some of our disadvantaged pupils struggle to show resilience to the challenges posed by those problems.

In 2021-2022 61 referrals to outside agencies were made for support, 24 of whom were Pupil premium. So far this term 19 such referrals have been made, 10 being for PP pupils. Teacher referrals for in-house support also markedly increased.

	6
	Attendance gap
Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been between 5.1% and 2.23% lower than for non-disadvantaged pupils.




























Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Improved attainment among disadvantaged pupils across the curriculum at the end of KS4, including EBacc subjects.
	Teaching and learning improves

2024/25 KS4 outcomes demonstrate that disadvantaged pupils achieve:
· an average Attainment 8 score at National standards
· an EBacc average point score at National standards

	Improved reading comprehension among disadvantaged pupils across KS3 
	Reading comprehension tests demonstrate improved comprehension skills among disadvantaged pupils and a smaller disparity between the scores of disadvantaged pupils and their non-disadvantaged peers. Teachers should also have recognised this improvement through engagement in lessons and book scrutiny.

	To achieve and sustain improved wellbeing for all pupils, including those who are disadvantaged.
	Sustained high levels of wellbeing from 2024/25 demonstrated by:
· qualitative data from Pupil voice, pupil and parent surveys and teacher observations
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils.

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance from 2024/25 demonstrated by:
· the overall absence rate for all pupils being no more than 4%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being no more than 3%.
· the percentage of all pupils who are persistently absent being below 13% and the figure among disadvantaged pupils being no more than 3% lower than their peers.

	Improved oracy skills, initially across a cohort, and then whole school.
	Evidence of greater oracy skills will be seen through
· classroom observations of engagement in peer group work and whole class discussions
Pupil voice feedback



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.


Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £55,777.10

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of CAT and GL standardised diagnostic assessments.
Training will be provided for staff to ensure assessments are interpreted correctly.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
	1, 2, 3

	Embedding Formative Assessment and Quality first teaching. Encouraging metacognitive and
self-regulation skills in all pupils.
This will involve ongoing teacher training and support and release time.
The EFA strategy begins with staff January 2022.

	Embedding formative assessment has been shown to have a positive impact on pupil attainment and teacher behaviours
https://educationendowmentfoundati on.org.uk/

https://educationendowmentfoundati on.org.uk/


	1,3,4




	Enhancement of our Maths and Science teaching and curriculum planning in line with DfE KS3 and EEF guidance, with HIAS support.
	 The DfE non-statutory KS3   guidance has been produced in conjunction with the National Centre for
Excellence in the Teaching of Mathematics, drawing on evidence-based approaches:
Teaching mathematics at key stage 3
- GOV.UK (www.gov.uk)
To teach Maths well, teachers need to assess pupils’ prior knowledge and understanding effectively, employ manipulatives and representations, teach problem solving strategies, and help pupils to develop more complex mental models: KS2_KS3_Maths_Guidance_2017.p df (educationendowmentfoundation.org
.uk)
	

	Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance.
Launching THC Year of Reading with Literary Festival, use of PIXL resources, SLA with Hampshire Library service

	Acquiring disciplinary literacy is key for students as they learn new, more complex concepts in each subject:
Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in maths and English:
word-gap.pdf (oup.com.cn)
	2

	Promote oracy skills, initially with an identified cohort in specific subject areas, leading to a whole school approach
	Disadvantaged children are 2.3 times more likely to be identified as having speech, language and communication needs than those in more affluent areas (The Communication Trust)

Young people who cannot express themselves verbally may suffer from behavioral problems, emotional and psychological difficulties and, in some cases, may descend into criminality (Owen)

Social and emotional learning, which debate, public speaking and cultural exchange all foster, appear to be particularly beneficial for disadvantaged or low-attaining pupils (EEF)
The UK’s poorest children start school 19 months behind their wealthier peers in language and vocabulary (National Literacy Trust)
	3, 4

	Purchase of additional online CPD providers - National College and National online safety. Engagement of HIAS support
	Having highly skilled staff, consistently up to date and refreshing knowledge, both as teachers and for pastoral and safeguarding care, ensures all pupils make progress and are kept safe. 
	1,2,3

	Increasing staff awareness of wellbeing and managing workload strategies to help adopt an appropriate work-life balance to be a Focus area in the SIP. By ensuring all staff have a good level of well-being means they are in the best place to support all our pupils.
	Ofsted report and analysis of teacher well-being across different roles and settings as different aspects of occupational well-being are examined, such as workload, work-life balance, relationships with colleagues and pupils at work as well as with parents, financial security, stress, health, autonomy and career development. 
https://assets.publishing.se rvice .gov.uk/government/upload s/ system/uploads/attachment data/file/936253/Teacher_ wellbeing_report_110719F. pdf

	1,2,3,5

	Improving staff knowledge and understanding of pupils who may have Adverse Childhood experiences through ‘Trauma Informed Practice’ CPD to promote productive, positive relationships with staff employing strategies which reduce conflict
	A trauma informed school is one that is able to support children and teenagers who suffer with trauma and mental health problems and whose troubled behaviours act as a barrier to learning. 
https://www.traumainforme dschools.co.uk/
	5, 6




Targeted academic support (for example, tutoring, one-to-one support structured interventions)
Budgeted cost: £40,259.91

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Encouraging a reciprocal reading approach (questioning, clarifying, summarising and predicting) in Reading lessons.

	Reading comprehension strategies can have a positive impact on pupils’ ability
	2




	PIXL or Readingwise reading  intervention for disadvantaged pupils who need additional help to comprehend texts and address vocabulary gaps.

Identification of targeted pupils to receive reading and spelling intervention. Raising awareness with staff of those pupils whose literacy is below their chronological reading age. New MIS system to help publicise individual pupil needs.
Effective use of data.
	to understand a text, and this is particularly the case when interventions are delivered over a shorter timespan:
Reading comprehension strategies | Toolkit Strand | Education Endowment Foundation | EEF
	

	Purchase of online academic support software (eg; Tassomai, Seneca, Bedrock)  to be used to help support revision, embed knowledge, increase pupil confidence
	Engagement of disadvantaged learners is crucial to their success and progress. The style of such software, individualized, immediate reward and success seen, helps pupils master subject matter.
	1,2,3

	Increased SENDco’s timetable to facilitate delivery of Maths and English lessons in ‘The Bridge’ for Year 7 who are not ARE.
	The UK’s poorest children start school 19 months behind their wealthier peers in language and vocabulary (National Literacy Trust)
	1,2,3




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £66,914.75

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enhanced training of key staff to implement targeted mental health and behaviour strategies, ACES awareness,
Drawing and Talking
therapy, Girls on board, for specific pupils who require support with regulating their behaviour and emotions

	EIF’s report on adolescent mental health found good evidence that interventions support young people’s social and emotional skills and can reduce symptoms of anxiety and depression:

Adolescent mental health: A systematic review on the effectiveness of
school-based interventions | Early Intervention Foundation (eif.org.uk)
	5




	Increased enrichment/support opportunities – Sport, Drama, Art, Duke of Edinburgh, School Leaders, Brilliant Club, Music lessons, Breakfast club
	https://educationendowmentfoundation.or g.uk/education-evidence/teaching-learnin g-toolkit/physical-activity



https://infoaboutkids.org/blog/after-school
-activities-why-are-they-important-and-w hat-should-they-look-like/
	

	
	

	

	Embedding principles of good practice set out in DfE’s Improving School Attendance advice.
	The DfE guidance has been informed by engagement with schools that have significantly reduced persistent absence levels.
	6

	Staff will get training and release time to develop and implement new procedures.
	
	

	Support officers to be appointed to work with Attendance officer to improve attendance.
	
	

	Contingency fund for acute issues.
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All

	Timetable SLT to have one day a week as a ‘duty day’, ensuring they are on-call conducting learning walks in partnership with Pupil progress leads and Behaviour support officers to ensure consistency of approach to behaviour concerns.
	The EEF guidance report is designed to support senior leaders in secondary to make better-informed decisions about their behaviour strategies. This includes practical examples of programmes and approaches.. 

https://educationendowmen foundation .org.uk/educationevidence/guidancereports/behaviour

	All




Total budgeted cost: £ 162,951.76
Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.

The gap between Disadvantaged and Non-disadvantaged pupils’ positive overall Progress 8 score was 3.9% in 2022’s GCSE results which justifies our continued work to enhance Teaching and Learning, improve literacy and numeracy, and promote vocabulary and oracy skills. The latter in particular has yet to be embedded and is a focus this year. Maths data in particular shows a continued gap.

Our assessment of the reasons for these outcomes still points to Covid-19 impact to some extent, which disrupted all of our subject areas to varying degrees. However, the issue of our boys’ Progress 8 being of concern existed pre-pandemic and continues to be a challenge. 

Overall attendance in 2021/22 was 88.30%, with Disadvantaged pupils’ attendance being 84.70%. Reducing persistent absence, improving the attendance of disadvantaged pupils continues to be a priority and is Focus Area 4 in our School Improvement Plan.

Assessment of pupil behaviour, wellbeing and mental health concerns shows that disadvantaged pupils continued to struggle disproportionately to non-disadvantaged. We will continue to use pupil premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We have adapted our staffing structure to allow for more help and support.
Improving teaching and learning and attendance for all will benefit all, including those who are disadvantaged
Externally provided programmes

	Programme
	Provider

	
	

	
	



Service pupil premium funding (optional)

	Measure
	Details

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A



Further information (optional)
Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include:
· utilising support from our local Mental Health Support Team and local behaviour hub, including outreach from our Pupil Referral Unit, Southern Abuse Service, Catch 22, School nurse.

Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. We continue to access HIAS support via the Disadvantaged Network meetings to get an external perspective.

We triangulated evidence from multiple sources of data including assessments, reading and spelling scores, conversations/questionnaires with parents, pupils and teachers  in order to identify the challenges faced by disadvantaged pupils. 

We looked at a number of reports and studies about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. 


  We used the EEF’s implementation guidance to help us develop our strategy and will   continue to use it through the implementation of our activities.
 We have put a robust monitoring and evaluation framework in place for the duration of our  three-year approach and will adjust our plan over time to secure better outcomes for  pupils.
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